Introduction
Hello! My name is Sonny Wilson. I’m currently working on my certification to teach History for grades 6-8, participating in the Teach Worthy Certification Program. I am also pursuing my Career and Technical Education (CTE) certification, aiming to broaden my teaching skills, especially in areas related to career readiness and technical subjects. 
















Stronge’s Qualities of Effective Educator (TIU3)
The Effective Teacher as a Person: As an educator, embodying core traits like patience, empathy, resilience, and dedication is foundational. By consistently displaying patience, I can create a safe space for students to learn and grow at their own pace, ensuring they feel valued and respected. Empathy allows me to understand students’ individual needs, which is essential for fostering an inclusive classroom environment. Resilience, both personal and professional, supports my ability to adapt to challenges, whether they are unexpected classroom dynamics or individual student needs. Through my dedication to each student’s success, I’m committed to continually refining my practices to create a supportive, empowering atmosphere.
Core Values:
· Inclusivity: By creating a classroom that embraces diversity, I’m committed to making every student feel welcome, respected, and able to express themselves.
· Integrity: I approach teaching with transparency, honesty, and fairness, modeling these values for my students.
· Growth Mindset: I encourage a culture of continuous improvement, both for myself as a teacher and for my students, instilling the belief that effort and persistence lead to growth.
· Collaboration: I foster teamwork and community among my students, helping them see the value of working together and learning from one another.
Additional Notes:
I believe that these values not only shape my teaching philosophy but also directly impact students’ motivation and engagement. When students sense that I’m committed to these principles, they are more likely to invest in their learning.







Psychology 101 Review (TIU5)
	Theory
	Behaviorism
	Cognitivism
	Constructivism
	Humanism

	Brief Description
	Behaviorism emphasizes observable behaviors, focusing on reinforcement and punishment to shape actions.
	Cognitivism centers on understanding how we process information, emphasizing internal thought processes and mental structures.
	Constructivism holds that learners actively construct knowledge through experiences and reflection.
	Humanism values personal growth and self-actualization, focusing on the whole child and their emotional well-being.

	Theorists Associated
	B.F. Skinner, John Watson
	Jean Piaget, Jerome Bruner
	Lev Vygotsky, Jean Piaget
	Carl Rogers, Abraham Maslow

	Notes
	In the classroom, I use behaviorist principles like positive reinforcement to encourage participation and respect.
	Cognitivist strategies help me design lessons that build on students’ prior knowledge and cognitive processes.
	Constructivist activities like group discussions allow students to construct understanding collaboratively.
	Humanistic approaches remind me to consider students’ emotional and social needs alongside academic growth.



IGNITE the Brain for Learning – The Neuro Nine (TIU6)
The “Neuro Nine” includes cognitive strategies to boost engagement and learning retention:
1. Engage Prior Knowledge: I start lessons by connecting new material to students' prior experiences or knowledge.
2. Provide Novelty: Incorporating new, interesting content helps students pay attention and retain information.
3. Practice Retrieval: Frequent quizzes or questions help reinforce learned material.
4. Scaffold Learning: Breaking down tasks supports students’ cognitive load and allows for better comprehension.
5. Encourage Reflection: Reflective exercises let students consolidate their understanding.
6. Visual and Kinesthetic Learning: Using visuals and hands-on activities enhances information processing.
7. Active Learning: Group work and problem-solving keep students actively involved.
8. Provide Feedback: Constructive feedback helps reinforce learning and correct misunderstandings.
9. Encourage Goal Setting: Setting learning objectives helps students focus and take ownership of their progress.
















Stages of Development (TIU7)
	Age Group
	Social-Emotional Development
	Physical Development
	Mental Characteristics / Implications

	2-4 years
	Developing basic social interactions; learning to express emotions.
	Rapid motor skill development.
	Short attention span; hands-on activities are best.

	5-8 years
	Beginning to understand rules and empathy.
	Improved coordination.
	Capable of simple problem-solving; enjoys routines.

	9-11 years
	Growing independence and peer influence.
	Enhanced physical skills; sports interest.
	Developing logic and reasoning; critical thinking introduced.

	12-14 years
	Heightened self-awareness; identity exploration.
	Puberty; variable growth rates.
	Abstract thinking emerging; questioning authority.

	15-18 years
	Increased self-regulation; preparing for adulthood.
	Physical maturity.
	Complex reasoning; planning for future goals.



Hattie’s Most Effective Influences on Instruction
Some of Hattie’s most influential factors include:
· Feedback: Specific and timely feedback allows students to understand their progress and areas for improvement.
· Teacher-Student Relationships: Building trust and respect improves engagement and motivation.
· Clear Learning Goals: Setting clear objectives helps students focus and understand what they are working toward.
In my classroom, I incorporate these by providing weekly progress feedback, maintaining an open-door policy, and starting each unit by clearly outlining learning goals and expectations.


Academic Language (SS1)
Academic language includes specialized vocabulary, syntax, and discourse necessary for students to engage deeply with content. To teach academic vocabulary effectively:
1. Contextualization: I introduce terms in context, using real-world examples.
2. Interactive Word Walls: I create visual displays to help students remember key terms.
3. Peer Teaching: Students explain terms to one another, reinforcing understanding.




















Tomlinson’s Strategies for Differentiation (SS2)
1. Flexible Grouping: I switch group dynamics based on tasks, mixing abilities to encourage peer learning.
2. Varied Pacing: Allowing students to move through materials at their own speed.
3. Scaffolding: Providing resources or support based on individual needs.
4. Choice Assignments: Offering different ways for students to demonstrate understanding, like projects or presentations.

Marzano’s Strategies for Success (SS4 – SS9)
· Identifying Similarities and Differences: Using Venn diagrams to compare historical events.
· Summarizing and Note Taking: Teaching structured note-taking for research assignments.
· Reinforcing Effort and Providing Recognition: Recognizing students’ effort with positive feedback.
· Homework and Practice: Assigning tailored tasks for skill reinforcement.

Social-Emotional Learning (SS12)
1. Self-Awareness: Helping students understand their strengths and challenges.
2. Self-Management: Teaching goal-setting and stress management.
3. Relationship Skills: Encouraging teamwork and effective communication.






Categories of Disabilities in SPED (E4)
	Disability
	Characteristics
	Impact on Classroom

	Autism
	Social communication challenges, repetitive behaviors
	May need visual supports and structured routines

	Emotional Disturbance
	Difficulty with emotional regulation and behavior
	May require behavior intervention plans

	Intellectual Disability
	Lower cognitive functioning and adaptive skills
	Lessons need to be simplified and scaffolded

	Specific Learning Disability
	Challenges with reading, writing, or math
	Extra support in areas of difficulty



Modifications and Accommodations (E6)
· Quantity: Reduce the number of tasks to accommodate students’ learning speed. Example: Assign fewer math problems.
· Time: Extra time for tests. Example: Double time for a student with processing delays.
Modifications and Accommodations (E6)
Quantity
· Definition: Adjusting the amount of work or the number of tasks a student must complete. This accommodation can help students who may need more time or focus on essential content without overwhelming them.
· Example: Instead of requiring a student with processing delays to complete 20 math problems, I may assign 10 problems that focus on the same skills to ensure mastery without overloading.
Time
· Definition: Allowing extra time to complete assignments or tests. This is often used for students who need more time to process information or those with anxiety who benefit from a less rushed environment.
· Example: During timed tests, I might provide double time to students with documented needs, allowing them to finish without unnecessary stress.
Level of Support
· Definition: Providing additional assistance, such as one-on-one help or specialized resources, to support students as they work through content.
· Example: For a complex writing assignment, I may work closely with a student, providing sentence starters or graphic organizers to help structure their thoughts.
Input
· Definition: Modifying the way information is presented to the student. This could involve simplifying instructions, using visual aids, or providing verbal instructions alongside written materials.
· Example: For students who struggle with reading, I may use visual aids, audio recordings, or simplified language to ensure they understand the task.
Difficulty
· Definition: Adjusting the complexity of assignments or assessments based on the student’s ability, allowing them to engage with the material at an accessible level.
· Example: If a science project involves complex concepts, I might assign simpler tasks like identifying rather than analyzing complex systems for students who need this support.
Output
· Definition: Allowing students to demonstrate their knowledge in various ways, such as through oral presentations, drawings, or typed responses, rather than only written formats.
· Example: For a history assignment, I may let a student create a video or PowerPoint presentation instead of writing an essay, allowing them to show their understanding through a medium that suits them better.
Participation
· Definition: Adjusting the level and type of involvement required, which may include alternate forms of engagement in classroom activities.
· Example: In a group project, I may allow a student to work on a specific part of the project individually or provide additional guidance to help them engage meaningfully with their peers.

Types of Assistive Technology (SP7CPE)
Assistive technology tools can significantly enhance learning for students with disabilities by providing them with accessible ways to engage with the curriculum. Here are several types:
1. Text-to-Speech Software: Helps students who struggle with reading by reading aloud digital or printed text, allowing them to follow along and better understand material.
2. Speech-to-Text Software: Useful for students with writing difficulties, this technology converts spoken words into typed text, making writing assignments more accessible.
3. Audiobooks and Digital Books: Allow students with reading challenges to access grade-level material without being hindered by their reading fluency.
Notes:
· Selecting appropriate assistive technology tools requires understanding each student's unique needs and ensuring compatibility with classroom resources.










Venn Diagram of 504 and IDEA (E9)
· 504 Only
· K) Enforced by U.S. Department of Education, Office of Civil Rights
· L) Does not require parental consent
· H) No "stay-put" provisions
· IDEA Only
· C) Enforced by U.S. Department of Education, Office of Special Education
· A) Requires written consent
· J) Provides "stay-put" provision
· Both 504 and IDEA
· B) Must provide impartial hearings for parents who disagree with the identification, evaluation, or placement of the student
· D) Requires that parents have an opportunity to participate and be represented by legal counsel
· E) An impartial appointee selects a hearing officer












Suggestions for Working with Students in Poverty (E12)
1. Building Trusting Relationships: Establish a supportive environment where students feel valued, showing them that the classroom is a safe and stable space.
2. Providing Resources and Access: Ensuring students have the necessary supplies, food, and materials can help bridge gaps that may be caused by economic hardship.
3. Fostering Growth Mindset: Emphasize perseverance and resilience, helping students understand that their circumstances do not limit their potential.



















Guthrie and Humenick Strategies to Increase Reading Motivation (R4)
1. Providing Choices in Reading: Allowing students to select texts that interest them can increase engagement and motivation.
2. Establishing Clear Goals: Setting attainable reading goals helps students feel a sense of progress and accomplishment.
3. Building Social Interaction Around Reading: Book clubs or reading discussions provide a platform for students to discuss and share perspectives, making reading a collaborative activity.

Reading Strategies to Strengthen Literacy Skills (R8)
1. Guided Reading: Small group instruction targeting specific skills helps differentiate instruction based on students' reading levels.
2. Vocabulary Instruction: Teaching academic vocabulary with visuals and context enhances comprehension and engagement with complex texts.
3. Repeated Reading: This strategy helps improve fluency by allowing students to practice reading the same text multiple times.

Echevarria et al.’s - Making Content Comprehensible for ELL Students (R9)
1. Visual Aids: Using pictures, diagrams, and videos to support language instruction helps ELL students connect words with concepts.
2. Collaborative Learning: Pairing ELL students with fluent English speakers for group work fosters language acquisition and peer support.
3. Scaffolding Language and Content: Providing sentence starters, graphic organizers, and breaking down complex tasks make lessons more accessible.

Reflections on the Reading STAAR (TL4)
Reflecting on the STAAR reading results provides insight into student strengths and areas for improvement. Reviewing these scores allows me to identify trends and develop interventions targeting specific reading skills, such as comprehension and inferencing, to prepare students for future assessments.

Reflections on the Math STAAR (TL4)
Analyzing the math STAAR results highlights which mathematical concepts may need reinforcement. I use this data to adapt my instruction, incorporating additional practice on problem-solving and calculation skills where students show challenges.

Jimmy’s Report Card (TL6)
Calculations:
1. Calculate the final percent using the weighted average.
2. Use the scale to assign the final letter grade.

Three Professional Goals for My Classroom (TL8)
1. Implement Differentiated Instruction: Tailor lessons to meet diverse student needs, ensuring all students can access the curriculum.
2. Enhance Student Engagement: Introduce more interactive and hands-on activities to foster a love for learning.
3. Build Positive Classroom Culture: Create an environment where students feel respected and motivated to participate actively.

Vision of an Educator (TL11)
My vision as an educator is to create a learning environment where students feel valued, inspired, and empowered to pursue knowledge. I believe in fostering a culture of respect, curiosity, and resilience, where each student can reach their fullest potential through support, encouragement, and personalized learning.

Stronge’s Qualities of Effective Educators (TL12)
· The Effective Teacher as a Professional: A professional educator maintains high standards of integrity, continuously seeks growth opportunities, and serves as a positive role model for students. They are committed to ethical practices and reflective learning to enhance their teaching.
· The Effective Teacher Monitors Student Progress and Potential: Monitoring involves regular assessment and observation, ensuring each student is progressing toward their goals. It includes adapting instructional strategies based on data to support students’ unique needs and maximize their potential.





















CTE Information (CTE1)
1. List of Approved CTE Programs of Study (Career Clusters)
· Agriculture, Food, and Natural Resources
· Architecture and Construction
· Arts, Audio/Video Technology, and Communications
(And others per TEA guidelines.)
2. List a CTSO for Each Career Cluster
· FFA for Agriculture, Food, and Natural Resources
· SkillsUSA for Architecture and Construction
· TSA for Arts, A/V Technology, and Communications
3. State Contact: Specific contact information for a cluster representative from the TEA website.
4. Industry-Based Certifications:
· OSHA Certification
· Adobe Certified Associate
· ASE Automotive Certification
17. Resources for Teachers
· Curriculum guides
· Certification pathways
· Instructional materials

